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I SUMM^y 



-fi# SUmhRY OP PROBLEM AND OBJECTIVES 

The impact on teachers* career decisions produced by 
the teachers* perceived relationships with their spouses 
and best friends with whom they frequently interact is 
the focus of this report* 

In essence, the problem was one of determining whether 
it was possible, through hypotheses derived from reference 
group theory, to predict four months in advance those male 
teachers who would leave education as a career, those 
teachers who would move to other school systems and those 
teachers who would remain in their school systems* The 
bases for these predictions - hypotheses - were each male 
teacher’s indications of the career expectations held for 
him by his spouse (or family) and best friend with whom 
he frequently interacted* Teachers were asJced through 
questionnaires in the spring, 1967 , to indicate whether 
they thought that their best friends and spouses (or family) 
desired that they remain in their school setting, leave 
education as a career, or remain ir their school systems* 

The dependent variable for these hypotheses were whether 
the following fall, 1967, the teachers, in fact, left 
education, moved to other schools, or remained in their 
school systems* 

In addition to testing these hypotheses which predicted 
the career behavioral acts of teachers, several exploratory 
questions were raised concerning alternate hypotheses* 
However, these alternate hypotheses were not raised until 
after the data were collected, hence, testing of these hy- 
potheses involved post fact analysis which thereby imposes 
serious limitations on the conclusions pertaining to these 
findings* The grouping of teachers who have already left 
education and the assessment of whether they differ from 
other teachers, provides a far more limited test of hypoth- 
eses than does the successful prediction of which teachers 
will, in fact, leave education* 

The several exploratory questions and competing hypotheses 
focused on five general areas i (1) background conditions 
concerning previous mobility, teaching experience, and 
socio-economic levels of friends and family of origin; (2) 
levels of teachers* occupational aspirations and plans; (3) 
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teachers' perceptions of disciplinary and academic 
characteristics of their students; (4) teachers* per- 
ceptions of parental attitudes tovjard their children and 
the school; and (5) teachers* indications of their satis- 
faction with the career of teaching, and satisfaction v/ith 

M *1 *4 CA A* ^ A* ^ 
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B, SUMMfiOiy OF METHODOIiOGY 



This study was restricted to male, first and second year 
secondary teachers, present in the spring of 1967, in a 
large, midwest em, metropolitan, public school system 
(Total N = 286, Respondents N = 150), This restriction 
of the population controlled the confounding problems of 
teacher turnover due to marriage ^ pregnancy, length of 
teaching experience and variations by sex. ^-^ile limi- 
tations upon generalizations are imposed by this restricted 
population, the resulting greater precision provides a 
sounder basis for further research. 

Teacher data v/ere obtained in the spring, 1967, through 
mail questionnaires. The reliability and validity of the 
responses to the major instruments vjas based on the analy- 
sis of data previously obtained in the fall, 1966, from 
pretest administration of the questions and follo\i^-up 
interviews. The major instruments asked the teacher whether 
his wife (or family of origin) and his best friend with whom 
he interacted frequently desired that he, the teacher, 
should continue teaching in his present; school, move to 
another system, or leave education as a career. 

Data about the career acts of the teachers, the dependent 
variables, \7ere obtained in the fall, 1967, from school 
records, follow-up questionnaires, interviews and phone 
calls. 

C. SUM^RY OF RESULTS 
1. Ma ior HvT 30 thesis One 

Of the 32 teachers who had indicated in the previous spring 
that their \ 7 ives and best friends desired that they leave 
education, or that one \jas neutral and the other desired 
that they leave educat.ion, 11 (34%) left education as a 
career in the follov/ing fall. Looked at another v;ay, 
these 11 teachers for vrhom we predicted dropout, consti- 
tuted 69% (11 of 16) of all the teachers who dropped out 




of education in the fall. 



Of the 28 teachers v;ho had indicated in the previous 
spring that their spouse and hest friend v/ere not in 
agreement as to whether they should remain in education 
as a career; or that hoth spouse and best friend were 
neutral, only 2 (l%) left education as a career the 
follovTing fall. 

Of the 70 teachers who had indicated in the previous 
spring that their wives and best friends desired that 
they remain in education as a career, or that one desired 
that he remain in education while the other T^jas neutral, 
only 2 (3%) left education as a career the following fall. 

2, Ma lor Hypothesis Two 

Among the 56 teachers who indicated in the previous spring 
that both their best friends and wives desired that they 
move to another school system, or ^hat one desired that 
the teacher move v;hile the other vjas neutral, 17 (30%) 
did, in fact, move to another school system the following 
fall. From the group of 73 — which included all other 
teachers grouped on the basis of perceptions of conflict 
expectations from v 7 ife and best friend, neutrality of both, 
or desire by both that he remain in his present school 
setting — only 1 (1%) moved to another school system. 

3 . Explorat ory Questions and Alternate Hypotheses 

No substantive support T^as found for the following back- 
ground factors as being useful predictors of v/hich male 
first and second year teachers in a system will leave 
education as a career, move to another school system, or 
remain in their school systems* (1) total of previous 
teaching experience} (2) number of schools taught in; 

(3) parents* education levels; (4) socio-economic status 
level of father in terms of social prestige; (5) best 
friend’s SES level; (6) teacher perceptions of their 
students* academic skills; (7) teacher perceptions of^ 
their students * parents® cooperativeness and concern ror 
their children; (8) teacher satisfaction with the job 
requirements; (9) teacher satisfaction v/ith the career of 
teaching; (10) teacher satisfaction with others in school 
setting; (11) teacher occupational aspirations and plans 
in terms of social prestige 3.evels; and (12) teacher 
orientations to move to higher status positions mthin 
education. 
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D. SUMMfiJ^y OF CONCLUSIONS AND IMPLICATIONS 



Substantial, inferential and empirical support for the 
utility of reference group theory \vas demonstrated in 
this study. The research provided evidence, from data 
about teachers* perc'^ptions of the career expectations 
held for them by their spouses and friends, that it x» 
possible to predict far beyond chance, whether teachers 
will leave education as a career or move to other school 
systems • 

In addition, this study provided evidence of the ^y in 
which social groups, through the medium of the individual 
actor contribute to, or fail to contribute to, the min- 
tenance of large formal social structures and societal 
institutions. 

Satisfactions with teaching per se, aspirations for 
social prestige and problems faced in the classroom were 
not important variables in the career acts of the teachers 
investigated. If these, and the other findings of 
study, are further supported in other research, then it 
appears that efforts to reduce turnover among teachers 
should focus upon activities which will elicit the 
support of teachers* friends and family. 



II IWTRODUCTICXa 



A. PROBLEM 



From a recent study it was reported that for every one 
hundred new teacher-trainees who satisfy state certifica- 
tion requirements ^ about sixty enter the classroom# ^ 
i^ppr oximate ly fifty— three persons return the following 
year, and then ten years later only twelve to 
the original one hundred are left (Wolf ^ * 

From a survey of school records data, Edwards vl“o > 
reported that each year one out of twelve teachers leave 
the teaching ranks. The National Education Association s 
Research Division U966) recently reported that approxi- 
mately eight percent of the teachers at the beginning or 
the school year would leave education before the following 
school year. Bruce (1964), in speaking of the community 
problem, said that . .of all the problems which boards 
of education have to contend with, the turnover of teachers 
is perhaps the most troublesome and confusing.” 



The confusion school boards face in understanding teacher 
turnover also applies to educators and social scientists. 
Our knowledge about career change consists primarily or 
loncf lists of disparate reasons given by people after they 
have in fact changed jobs. Literally hundreds of after- 
the-fact surveys of teachers* reasons for leaving tneir 
positions have been conducted. It is commonly stated by 
teachers and investigators utilizing post hoc data that 
teachers leave teaching to enter other occupations because 
of low salary, dissatisfaction with administrators, 
cessive teaching load, extra work beyond teaching 
and similar reasons (Blaser 1965; Metz 1962; Foster 1967). 



The three major criticisms which can be applied to most of 
these studies ares (1) failure to clarify type of teacher 
turnover; (2) the post hoc nature of these studies; and 
(3) the lack of theoretical formulations concerning career 
chance. /\mong most studies of teacher turnover, teacher 
mobility (a change in district of employment) is not 
distinguished from teacher dropout (teachers le^ing educa- 
tion for other careers). A different set of factors may b 
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nioir© appropriate for explaining teacliet dropout than would 
be approoriate fOf explaining teacher mobility. The 
methodological’ itld theoretical problems in building a 
knowledge of liUmclft behavior upbn after— the*- fadt studies 
ie so commonly^ de^it .vrith as tb nOt require dispussion. 

The lack of tihfeoiry ebnstfuctiori is perhax:>s related to 
this p 2 §^ m treatment. ThiO ±d not to sky thkt theoret- 
ical fjtkmes-of -reference have not been Employed. 



Usually, hovjever, implied economic notions (coheer^ng 
salary) or unstated beliefs about the function 
vations” and “frustrations” are given. V7ithout 
the rigor of other construct systems, it can be said tnar 
currently there are no formalized propositions stating 
why career change occurs. The closest approximation iS in 
the area of career development. There is the possibility, 
however, that attributed factors in the 

teaching career (e.g., salary) may not be the same as those 
in leaving education. Furthermore, as , 

next section, characteristics of the 

relationships with friends and spouse My be as releMnt 
as psychological traits or economic factors. It is rair, 
at least, to say that the burden of verification is still 
on everyone who states why career change occurs. 

h methodological objective of this study v«s ^o verify or 
test its theoretically derived hypotheses by successful y 
predicting beyond chance teachers who would and would not 
leave teaching for a career outside of education. It Ms 
reasoned that if this could be done a sound ^ * 

ther research concerning the importance of reference g p 
in career mobility and change Muld be established. 



B. BaCKGROOND 

Tvra areas of literature are briefly summarized. The 
reviews representative studies of teacher turnover. Because 

of the rapidity of changes in the past y®®” =alarv 

teacher roles in terms of organizational cont o ’ 
scales, working conditions, ®t®-» this review is limite^ 
to representative research, c^u^d within the ^st s^ 
years. The second area briefly deals with literatxire rele 
vant to the theoretical, basis of this stuay. 



1* Review of Research 



Gordon (1963) and Foster (1957) in the Review of Sducat iona 1 
Research cited several descriptive studies of teacher 
employment conditions# Employment conditions, such as low 
teacher status and low morale are often cited as the major 
causes of teachers leaving education# Nelson and Thompson 
(1963) reported that teachers leave because of j low salary, 
excessive teaching load, assignments beyond teaching duty, 
inadequate supervision, poor assignments for first— year 
teachers, discipline problems given to beginning teachers, 
pressure groups and control, poor mental hygiene which 
is intensified by teaching conditions, marriage, inadequate 
preparation or knowledge of subject, inability to handle 
classes, unfair teacher evaluation, inadequate facilities, 
poor faculty relationships, routine clerical duties, com- 
petition between school and industry for trained personnel, 
and poor school boards# Snow (1963) reported that another 
factor may be that teachers can see very little clear-cut 
proof of their effectiveness # They have little feedback 
in order to appraise their own work# 

Wright and Elmer (1939) indicated that teachers would feel 
more secure professionally and socially and that their 
self-respect, morale, and professional interest would 
increase if salaries were higher# i\.lso, members of the 
community vzould attribute greater prestige to teachers# 
However, Brookover and Gottlieb (1964) stated, ”An easy 
conclusion is that higher salaries would solve the teacher- 
supply problem# 3ut this is hardly an adequate expla- 
nation, when other factors are considered#” Brookover and 
Gottlieb (1964) cited prior research comparing engineers 
and teachers which revealed that teachers are not as 
desirous of financial success as engineers but v^nt finan- 
cial security# While accepting financial rewards as a 
factor, they minimize its relevance, believing that the 
image of teachers expressed in the "teacher stereotype” is 
a much more important factor, and especially so when that ^ 
image is held by primary groups# Browning (1963) reportea 
tvjo studies in Ilontgomery County, Maryland, in which 241 
former teachers responded that excessive pressure and 
overload and dislike for administrative and supervisory 
practices were the major reasons for turnover # Salary 
was mentioned infrequently, and then only by men (4 out of 
32)# Steiner reported in a California survey of 17,000 
persons who left teaching between 1950—1959, that* (1) 
marriage, maternity, and moving out of state accounted for 



